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SCHOOL EDUCATION PLAN 

APPENDICES

The School Education Plan for Columbus School was written to correlate to a comprehensive needs assessment that includes the performance of all students—general academic, students with disabilities, and English Language Learners—from kindergarten through grade eight on an array of assessment instruments including the Developmental Reading Assessment (DRA) and the Bridgeport Quarterly Online Reading and Mathematics Assessments as well as the Connecticut Mastery and Off-Level Mastery Tests.    Student achievement by gender, race / ethnicity, and economically disadvantaged subgroups as well as by students with disabilities and English Language Learners is disaggregated and addressed in school-wide reform methodologies that focus on effective instructional strategies.   These strategies address specific academic issues and provide opportunities for all students to make continuous and substantial progress in core academic subjects in order to meet specific, measurable, annual objectives for proficient and goal levels on the Connecticut Mastery Test. (Appendices A, B, C, D, E)  
Columbus School understands that student achievement is unequivocally related to the partnership between and among home, school, and community.  The School Education Plan addresses strategies to increase effective parental involvement including School Leadership Teams (SLT) and Home-School Compacts as well as Family Literacy and Mathematics Programs to engage parents in an ongoing and consistent basis.  This plan also includes a plan for transition from early care and education settings that is fundamental in initiating successful school experiences for students.  (Appendices F and G)  

By providing high quality, ongoing, and sustainable professional development in core academic areas to all staff, Columbus School acknowledges that the quality of classroom instruction is imperative to improved student achievement.  Although allocating sufficient resources to this mandate and involving teachers in making decisions about affecting student outcomes, Columbus School also recognizes and is making progress toward employing 100% highly-qualified teachers. (Appendix H)

Appendix A

Developmental Reading Assessment (DRA) Data for Grades K – 3

Appendix B

Online Assessment Reading and Mathematics Data for Grades 3, 5, and 7

Appendix C

NCLB 1-page reports for each year

Appendix D

Connecticut Mastery (and Pre-Mastery) Test Data for Grades 3 through 8
Appendix E

Disaggregate Reports (Gender, Ethnic / Race, Students with Disabilities, ELL)
Appendix F

Parent Notification Letter of Public School Choice

Bridgeport Public Schools Home School Compact 

Appendix G

Transition to School from Early Care and Education Settings

Appendix H

Plan for Meeting 100% Highly Qualified Staff 

2005 - 2007

COLUMBUS SCHOOL EDUCATION PLAN

MISSION STATEMENT

Our goal at Columbus School is to provide a safe child centered environment where parents, students, community and staff work as partners to help all our students achieve their fullest potential.

A VISION FOR GROWTH AND IMPROVEMENT

Our vision for Columbus School is that all students will demonstrate high levels of performance in both literacy and numeracy. This vision will be realized through the full implementation of the Comprehensive Literacy Plan, the Mathematics Pacing Guide and this Improvement Plan which, as a flexible and living document, guides our work as an educational community.  All stakeholders will collaborate in the fulfillment of this vision.

DISTRICT MISSION

All students will become active learners in a safe and nurturing school environment that respects individual differences and promotes critical thinking and problem-solving skills in the context of real life experience that will enable them to become successful and productive citizens.

DISTRICT/SCHOOL GOALS

GOAL 1 – All students, including general academic students, students with disabilities, and English language learners—at all grade levels and in all courses—will become capable and independent thinkers and will meet high standards, at a minimum attaining proficiency or better in reading, writing, and mathematics.

GOAL 2 – Highly qualified staff, including administrators, teachers, and paraprofessionals, will expect all students to meet high standards at all grade levels and in all courses.

GOAL 3 – Parents will become active partners in education to ensure that all students meet high standards at all grade levels and in all courses.

GOAL 4 – All students will be educated in safe, drug-free environments that are conducive to learning.

GOAL 5 – All students will graduate from high school.

	Focus Area Summary

Rationale/Student Data Analysis

Literacy:

Student improvement in Literacy [reading and writing) has been steady, however additional growth is our goal. Data analyzed included: student performance trends [CMT 2002-2004 – DRA data 2003-2005 – Reading/LA Quarterly On-line Assessments 2003-2005]. Some progress is noted ie: The number of students attaining goal or scoring in the proficient range has increased or remained the same AND a general decrease in the number of students performing in the below basic has been realized, AYP has not been met. Directed goals authored to address these issues.

Mathematics:

Improvement in the performance of students in mathematics has been documented. [CMT 2002-2004 – Math Quarterly On-Line Assessments 2003-2005] Increases in the number of students performing in both the goal and proficient ranges have increased, the number of students scoring in bands one and two have decreased (most notably in grade six 2004) and the analysis of the on-line assessments indicate higher numbers of students achieving mastery of a larger number of objectives in both grades three and five. Adequate Yearly Progress not yet attained – Goal authored.

Parent Involvement:

Parent involvement and participation at Columbus has increased significantly since 2002. [2002-2003/ 32 events attended by 1028 parents – 2003-2004/35 events attended by 1980 parents – ytd2004-2005/50 events attended by 1306 parents] Following an analysis of both the variety opportunities for and the level of attendance at school/community events (see above), it has been determined that this will remain a significant goal for the Columbus community.

Other Student Learning Issues:

The climate for learning is critical to student success. In the development of improvement initiatives in this area, the following data was analyzed and the progress evaluated. Significant progress not yet attained – Goal authored

-Student Absences (2003- ytd2005) – no significant change

-Behavior Incident Reports (2003-ytd2005) -- 25% reduction

-Suspensions (2003-ytd2005) – 30% reduction

-Referrals to SAT (2003-ytd2005) – no significant change

-Referrals to Special Education [PPT] (2003-ytd2005) – no significant change




SCHOOL COMMITTEE

F. Goncalves (ResourceTeacher), C. Plourde (Grade 3 Teacher)  H. Hornreich, (Literacy Coach) C.Hsieh (Grade 3 Teacher),  

A. Swift, (Literacy Coach), J. Kuhn (Physical Education Teacher), L. Tower (Grade 5 Teacher), Rev. Osbourne (PAC President), E. Smith (Parent) , C. Cruz (Parent), Y. Diaz-Olivares (Parent), E. Rivera (Parent), M. Teixeira (Parent), M. Yumiguano (Parent) 

P. Penczer, (Community Member), E. Brooks-Jefferson, (CM), Jesse Douglass, (CM), S, Kuczo (CM)

 B. Jamar (CM), M. Costa, (CM) F. Fernandes (CM) L. Martinez (State Representative), A. DePara (City Councilman)

 W. Vega (Parent),  M. Rocha (Principal)
RESOURCES

	Personnel
	Curriculum- Related References
	Materials/Equipment

	Administrators (2)
	Mathematics Pacing Guides
	Internet access – each classroom/work area

	Classroom Teachers (PK-3)
	Comprehensive Literacy Plans
	Guided Reading/Harcourt Materials

	Classroom Teachers (4-6)
	District Content Area Curricula
	Laptop Classroom Carts

	ESL Teachers (3)
	Harcourt Brace Reading Program
	Direct Instruction Materials

	Resource Room Teachers (2)
	Direct Instruction for Reading
	Accelerated Reader access in all classrooms

	Literacy Coaches (3)
	Accelerated Reader
	READ 180 Labs (2)

	Numeracy Coaches (1)
	READ 180
	Well-equipped library

	Special Area Teachers (Art, Music) (3)
	Harcourt Math Series
	Professional library

	Psychologist
	Unified Literacy Block for Instruction
	Leveled Text library (K-6)

	Social Worker
	Common Planning Blocks for all teachers
	Laptops for each teachers with wireless access

	School Resource Officer
	Student Support Center
	Wireless access capability in building

	Speech/Language
	Empowering Writers Training
	

	Physical Education Teacher (2)
	Tutoring Programs/Sheehan Center Programs
	

	Home School Coordinator (1)
	Grade Level Team Leader Structure
	

	Wellness Staff/Nurse/Hygenist (6)
	Total Literacy
	

	Classroom Paraprofessionals (12)
	Writing and Thinking Academy
	

	District Curriculum Directors
	Retired Teacher Tutoring Programs
	

	District Level Coaches and Trainers
	Clubs and Teams as Community 
	

	Asst. Superintendent Support
	Induction Support for New Faculty
	


LITERACY 
ANNUAL MEASURABLE OBJECTIVES

1. Fifty percent of the students in grades 3,4,5, and 6 tested will meet or exceed the statewide mastery goals on the March 2006 Connecticut Mastery Test    

2. Fifty percent of the students in grades K,1,2 and 3 tested will meet or exceed the proficiency level on the Development Reading Assessment in May 2006    

3. Fifty percent  of the students in grades K-6 will improve their writing ability through a focus on Narrative and Expository writing as measured by Writing Prompts and the March, 2006 Connecticut Mastery Test 





Content Standard 

1.   Students read, comprehend and respond in individual, literal, critical and evaluative ways to literary, informational and persuasive texts in both print and multimedia formats.

2.  Students produce written, oral and visual texts to express, develop and substantiate ideas and experiences
	Performance  Standard

[maximum of two] 


	Student Performance Objectives
	Specific Strategies 

(utilized by teacher to achieve objectives)
	Indicators of Success

	Reading

Developing an Interpretation

Writing

Editing and Revising

Direct Assessment of Writing


	Students will:

· make connections between the text and outside experiences and knowledge

· identify or infer the author’s use of structure/organizational patterns

· draw conclusions about the author’s purpose in including or omitting specific details in a written work.

· use evidence from the text to draw and/or support conclusions

Students will:

· demonstrative composing and revising skills

· demonstrate editing skills

· produce two types of writing: narrative and expository

· indicate an understanding of prewriting, drafting, revision, conferencing and editing.

· demonstrate and understanding of the scoring rubrics for each of the above writing types.
	Planned as a part of regular instruction, the teacher will engage students in daily lessons which:

· engage students in connections lessons and units.

(Text/Text – Text/Self – Text/World)

· utilize a variety of questions at differentiated levels to deepen understanding.

· expose students to a selection of text types.

· instruct learners in constructs for drawing conclusions.

As part of daily instruction, the teacher will: 

· plan and implement instructional units which move students successfully through the process of writing both narrative and expository pieces.

· utilize CMT-based writing rubrics to guide student progress and evaluation.
	To be reviewed by administration, grade level teams, and curriculum directors:

· Record of unit and lesson-based plans

· Selected student responses and work samples indicating progress and improvement.

· Student scores – CMT

      (Spring 2006)

· Student scores – DRA and On-Line (Spring 2006)

· Efficacy results from Tutoring Programs

· Monthly Portfolio assessments of student growth. 

To be reviewed by administration, grade level teams, and curriculum directors:

· Record of unit and lesson-based plans

· Selected student responses and work samples indicating progress and improvement. 

· Monthly Portfolio assessments of student growth. 




 MATHEMATICS 

MEASURABLE OBJECTIVE –  



1 Fifty percent of the students in grades 3,4,5 and 6 tested will meet or exceed the state mastery goal on the March 2006 Connecticut Mastery Test

2 At the primary levels, fifty percent of students will demonstrate mastery of the grade level math objectives as measured by the district quarterly assessments and by publisher produced assessments

Content Standard 

1. Number Sense: Students in grades K-6 will use numbers to count, measure, compare, order, scale, locate and label and use a variety of numerical representations  to present, interpret, communicate and connect various kinds of numerical information. I.e. place value
2. Operations: Students in grades K-6 will add, subtract, multiply and divide with whole numbers, fraction, decimals and integer and develop strategies for selecting the appropriate computational and operation methods for solving problems. I.e. computation with whole numbers, fractions and decimals
3. Estimation and Approximation: Students in grades K-6 will make estimates and approximations, and judge the reasonableness of results. I.e. estimating solutions to problems
4. Measurement: Students in grades K-6 will make and use measurements in both customary and metric units to approximate, measure and compute length, area, volume, mass, temperature, angle and time. I.e. approximating measure / metrics
5. Patterns:  Students in grades K-6 will analyze, describe, extend and create patterns and use patterns to describe mathematical and other real –world phenomena. I.e. patterns
	Performance  Standard

[maximum of four]


	Student Performance Objective
	Specific Strategies 

 (utilized by teacher to achieve objectives)
	Indicators of Success

	1.

Teachers will:

Engage students in the daily solution of meaningful problems, questions, and or extended tasks that require the application of more than one skill and extend students critical and creative thinking;

2.

Consistently ask “good” questions which will require students to think deeply about the content they are learning; and 

3.

Monitor the progress of selected groups of students (i.e. students who scored at level 2 on CMT or obtained

and overall average between 45-69 on the district assessments) and implement strategies that will serve their needs.


	Students will:

  Attempt problems that will require them to go a little beyond their present performance level;

Find multiple ways to solve problems; and

Discuss solutions in small and large groups;

Students will respond to questions using correct mathematical vocabulary; and

Students will question other students about how they arrived at their solutions; and

Evaluate their own work using the state rubric for scoring open-ended problems (i.e. a score of 0,1,2 or 3)

Respond in writing to explain their mathematical thinking.

Refer to the criteria set for specific performance and compare it to their work and make the necessary adjustments.
	The teacher will:

Use the “Problem of the Day” activity to present a problem where students are required to go beyond the direct application of a skill or concept; and 

Meet weekly to select or create problems that will extend students’ mathematical skills and concepts; and

Participate in professional development to develop lessons that require the application of more than one skill, yield themselves to asking more higher-order thinking questions; and

Meet during common planning times to share ideas and discuss how the lessons they developed are impacting their instruction and share what evidence of this they see in students’ work; and

Participate in Lab Sites (classroom visits and pre & post conferences to establish model classrooms.

Have lessons scripted or video-taped to track the type of questions they are asking when delivering their instruction; and 

During common planning times teachers will:

Discuss the type of questions that need to be asked when delivering their instruction; and.

Participate in lab-sites (classroom visits and pre & post conferences to establish model classrooms.

Meet during common planning times to share ideas and discuss how the lessons they developed are impacting their instruction and share what evidence of this they see in students’ work; and

Participate in professional development to develop lessons that require the application of more than one skill, yield themselves to asking more higher-order thinking questions;

Conference with the students they are tracking in order to make note of their progress.

Refer to the state scoring rubric for scoring open-ended problems.

Review portfolios on a monthly basis to determine if student work is aligned with monthly goals.

Develop common assessments (that address 3 or 4 skills) and use them throughout the marking period to monitor areas covered in the pacing guide 

During common planning times, discuss the type of questions that need to be asked on a regular basis in order to allow them to assess the level of student understanding.


	Students’ portfolios will reflect a variety of problems that go beyond the direct application of math skills.

Teachers will increase the use of cognitively demanding problems as the year progresses as evidenced by lesson plans and classroom observations.

Teacher observations to determine

the level of implementation.

Teacher reflections during common planning time documented in the common planning binder.

Teacher observations to determine the level of implementation.

District quarterly assessments

Teacher reflections during common planning time documented in the common planning binder

Teacher made assessments

Students’ portfolios will reflect a variety of problems that are aligned with the standards covered in the pacing guide.




OTHER STUDENT LEARNING ISSUES

To initiate and maintain a child-centered,  purposeful learning environment, the school community will make every effort to insure the physical, intellectual, social and emotional well being of the students at Columbus.

	Learning Issue

[maximum of two ] 


	Student Objectives
	Specific Strategies 

(utilized by teacher to achieve objectives)


	Indicators of Success

	Achievement Gap

Columbus School in collaboration with Partnership with Children, Inc. has been awarded a three-year grant from the GE Foundation to implement the Open Heart-Open Mind school-based program.  The project’s main focus is to reduce the achievement gap by providing emotional and social support for children at multiple risks for academic failure

At Risk Learners

The mission of the Student Support Center is to assist in maintaining a safe school environment, preserve a positive instructional environment in the classroom, maintain continuity of instruction for all students, and provide identified students with social/emotional support and skill building in order to change problematic behaviors.


	· Participate in small counseling groups focus on improved interpersonal relationship, building self-esteem, appropriate social skills and classroom behavior, conflict resolution, violence prevention and community development within the school
· Engage in social/emotional skill building to identified students on a scheduled basis (i.e., lunch group, prompted recess). 

· Participate in regular check-ins based on data as a reinforcement for positive social/emotional skill development.


	· Implement a Peer Mediation Group, and Environmental Group

· Conduct parent workshops and information sessions to enhance parenting skills and encourage proactive involvement.

· Engage in professional development and training for school staff to build capacity and sustainability for emotional and social support

· Manage students' problematic behavior.

· De-escalate students' emotions.

· Process (reflective conversation) with students both formally and informally.

· Provide direct instruction in social/emotional skills.

· Collect and analyze data to share with Core Team.

· Circulate throughout school and interact with students to reinforce connections and generalization of skills learned.


	· Meeting minutes and evaluations
· Professional Development session notes, outlines and evaluations.
· Grant proposals and evaluations
· Significant changes in the percentages of student success/referrals as noted in the data analysis above. [These changes will be derived from the statistics gathered via year-end reports for each of the indicators)


PROFESSIONAL DEVELOPMENT

	GOAL ADDRESSED
	TIMELINE
	DESCRIPTION OF CONTENT AND PLANS FOR IMPLEMENTATION
	EST. COST

	Goal 1 & 2
	2005 -07
	One full-time literacy coach and one full-time numeracy coach from Title I funds to address instructional issues by providing classroom support as assistance to teachers to implement instruction that is aligned with frameworks and standards. 
	Literacy Coach  $67,228 

Numeracy Coach $78,967

	Goal 1 & 2
	2005-07 (2X Monthly)
	BEST Mentors to provide assistance and support for induction phase teachers – variety of formats and discussion forums
	Cost incurred by district

	Goal 1 & 2 
	2005-07 (Monthly)
	Professional development sessions to address the needs of student subgroups not achieving AYP. Data Analysis and Differentiated Instruction are focus areas.
	Cost incurred by district

	Goal 1
	2005-07 (Monthly)
	PD meetings/sessions: Direct Instruction (General Presentations/Individual Coaching and Conferencing
	CSR Grant  $2,000

	Goal 1 & 2
	2005-07 (Monthly)
	PD meeting/sessions: CMT diagnosis, planning, grouping and instructional strategy groups. Grade Level, Objective and Strand specific
	CSR Grant  $3,000

	Goal 1
	2005-07 (As needed)
	Guided Reading Facilitation and Training Sessions – all staff.
	Cost incurred by district

	Goal 1 & 2
	2005-07 (Monthly)
	Grade Level Meetings:  Regular Focus areas related to Instructional Design
	Cost incurred by district

	Goal1
	2005-07 (As needed)
	District-Based Work Sessions re: Use of DRA  and the link to Data-Driven Assessment
	Cost incurred by district

	Goal 1 & 2
	2005-07 (As needed)
	Portfolio Assessment: District-Based Inservice sessions with all faculty
	Cost incurred by district

	Goal 4
	2005-07 (Dates   Scheduled)
	Peer Mediation Training Sessions
	GE grant  $5,000

	Goal 4
	2005-07 (Dates Scheduled)
	Environmental Group Facilitator and Student Training Sessions
	GE grant $5,000

	Goal 4
	2005-07 (Dates Scheduled) 
	Boys and Girls Village Training for Facilitators
	Silver Grant – IDEA $19,000

	Goal 1 & 2
	2005-07 (Dates Scheduled )
	Data Driven Decision Making Workshops (Trainer of Trainers Model & General Session)
	Cost incurred by SDE

	Goal 1 & 2
	2005-07 (As needed)
	Online Assessment Implementation and Interpretation Sessions
	Cost incurred by district

	Goal 1
	2005-07 (Dates Scheduled)
	Total Literacy implementation and training (Weekly)
	$1,000
GE grant and BOE funds


PARENT / COMMUNITY INVOLVEMENT

In order to expand our open door policy and increase the levels of parent involvement, the school will identify and capitalize upon the resources of the greater Columbus neighborhood while assuring our continued support for community programs.
	STRATEGIES FOR IMPLEMENTATION

These specific strategies will be used to achieve objectives.
	RESOURCES
	PROGRESS INDICATORS



	· To insure that Columbus School has an active and effective Parent Advisory and School Leadership Team as well as a shared leadership model which enables and supports parent and community involvement.
	PERSONNEL

Faculty K-6 (inc. specialists)

Administration and School Leadership Team

Literacy Coaches

Numeracy Coaches

Family Literacy Coordinator

Home School Coordinator

Social Worker

Wellness Staff


	Meeting agenda and minutes

Parent Meeting surveys and summaries

	· To plan and implement effective, engaging activities for parents and families. Examples include: Harvest Night, Holiday Night, Literacy Evenings, Numeracy Celebrations, Parent Conferences and Open House.
	MATERIALS

Parent books, subscriptions, supplies

Professional Materials for staff

Laptops, PCs and software

Newsletters 


	Program advertisements

Program evaluations

Attendance rosters

Conference notes

Conference effectiveness surveys

Workshop outlines

Project samples

Year end participation data assessment

	· To  implement the building-based Parent Involvement Policy and Parent Student Compact effectively.

· To inform all parents of NCLB requirements and options on an annual basis


	PROFESSIONAL DEVELOPMENT

Ongoing training for staff to develop communication skills and content  knowledge as well as community-based workshops that strengthen the home-school connection.


	Circulation and increased return rate of Compacts

Revision suggestions for involvement policy




EVALUATION OF RESULTS

[Evaluation Reported from SEP summary/evaluation – submitted October 2004]

PERFORMANCE IMPROVEMENT GOAL:  Instruction/Curriculum/Assessment: Primary Reading

All students in grades K-3 will demonstrate significant growth in reading as measured by the DRA.  Given appropriate instruction and intervention in reading strategies and early literacy, all K-3 students at Columbus will achieve prescribed AYP and district DRA levels 

(K= 3; 1= 16; 2 = 28; 3=38; 4 =44*) by the June 2004 administration of the DRA.

[Interim success realized as evidenced by selected initiatives and analysis of 2004-2005 data – ongoing.

 Rationale: Tutors selected, literacy block-based schedule implemented, grade level meetings convened and  training groups assigned employed.  READ 180 and Direct Instruction implemented as successful pilots and will be continued and supported by the competitive CSR grant awarded to the school (2004). CMT goals and objectives incorporated into planning at all levels. Accelerated Reader implemented and utilized grades 1-6. Analysis of goal and extended goal planning ongoing and integrated into instructional planning and support.
Data Analyzed:  DRA Scores – Percentage of Students at District Benchmark or Above K = 81%; 1 = 39%; 2 = 50%; 3 = 55%. AR/DI/READ 180 implementation data. January 2005 scores used as interim benchmarks.
Ongoing challenges and anticipated focus areas include: Development of attainable performance levels for all grades – Continued support for tutors – Consistent reporting of student progress – Continued implementation of effective instruction at all levels.
( (
PERFORMANCE IMPROVEMENT GOAL:  Instruction/Curriculum/Assessment: Reading and the CMT
All students in grades four through six will demonstrate significant growth in reading as measured by their performance on the CMT (Fall 2004).  Given appropriate instruction and intervention in reading strategies, all students scoring below goal range will move into goal range OR move into a higher band. In addition, all students at Columbus will achieve prescribed AYP as prescribed by the CSDE.
[Interim success realized as evidenced by selected initiatives and analysis of CMT scores (Fall 2004 – Gr. 4&6)

Rationale: Tutors selected, literacy block-based schedule implemented, grade level meetings convened and training groups employed.  READ 180 implemented as a classroom/lab based intervention program.  CMT goals and objectives incorporated into planning at all levels. Accelerated Reader implemented and utilized grades 1-6. Parent Workshops developed and conducted. Analysis of goal and extended goal planning ongoing and integrated into instructional planning/support
Additional Data Analyzed:  2001-2003 retrospective growth trend data by year  – significant growth noted as the percentage of students at  proficient or goal increased as a result of all interventions - 2001: 4 = 21.8% - 6 = 19.4%; 2002: 4 = 17% - 6 = 25.7%; 2003: 4 = 31.8%; 6 = 30.6% -- Off –Level CMT results (gr. 5) --  Pilot on-line reading assessments – READ 180: Lexile Assessment Growth – Teacher/Tutor plans and individual student progress records.
Ongoing challenges and anticipated focus areas include:  Ongoing analysis of CMT 2004 data, including off-level for grade five students with plans for PD and instructional interventions -- Continued support for tutors – Consistent reporting of student progress – Continued implementation of effective instruction at all levels.
( (
PERFORMANCE IMPROVEMENT GOAL:  Instruction/Curriculum/Assessment: Primary Mathematics
All students in grades K-2 will demonstrate significant improvement in mathematics.  Given appropriate instruction and intervention in mathematical applications, all students will demonstrate 80% mastery (or at least AYP) of the grade level math objectives as measured by publisher produced pre/post assessments. 

[Interim success realized as evidenced by selected initiatives]

Rationale: Tutors selected and support schedule developed. Primary assessments identified (mid-year and spring). Pacing guides (3-5) and curricula reviewed with all staff as reference points for primary faculty. Professional Development sessions focused on Strategic Mathematics implemented. CMT goals and mathematics objectives incorporated into planning at all levels. Parent Mathematics/Literacy Workshops conducted. Analysis of goal and extended goal planning ongoing and integrated into instructional planning and support.
Data Analyzed:  Publisher produced pre/post assessments and report cards by selected homeroom and tutor group – Teacher/Tutor plans and progress records
Ongoing challenges and anticipated focus areas include:  A look at primary mathematics assessment so as to develop effective teaching in all areas --  An analysis of student work as an effective assessment of student performance – Develop a standard collection and analysis rubric for mathematics assessments – A review of the new CSDE Frameworks as reference points for grade level exit expectations.
PERFORMANCE IMPROVEMENT GOAL:  Instruction/Curriculum/Assessment: Intermediate Grade Mathematics
All students in grades 3-6 will demonstrate significant improvement in mathematics as measured by their performance on the CMT (Fall 2004).  Given appropriate instruction and intervention in mathematical applications, 60% of students scoring below goal range will move into goal range or move into a higher band.  

[Initial progress noted as documented by selected initiatives and reviews of CMT 2004 data (Gr. 4 & 6)

Rationale: Pacing guides (3-5) and curricula reviewed with all staff as reference points for faculty. Limited professional development sessions focused on Strategic Mathematics developed and implemented on a limited basis. CMT goals and mathematics objects incorporated into planning at all levels. Analysis of goal and extended goal planning ongoing and integrated into instructional planning and support – Limited tutorial interventions.
Additional Data Analyzed:  2001-2003 retrospective growth trend data by year  – uneven growth noted as the percentage of students at  proficient, goal or advanced varied greatly as a result of inconsistent instructional practices- 2001: 4 = 35.1% - 6 = 50%; 2002: 4 = 42.2% - 6 = 50%; 2003: 4 = 36.4%; 6 = 39.1% -- Off –Level CMT results (gr. 3 and 5) --  On-line district assessment results (gr. 3 and 5) – Teacher/Tutor plans and individual student progress records.
Ongoing challenges and anticipated focus areas include:  Ongoing analysis of CMT 2004 data, including off-level for grade five students – A systematic analysis of Best Practices  in mathematics teaching and a review of effective teaching and planning for all intermediate grade staff -- Continued support for tutors – Consistent reporting of student progress –  Continued implementation of effective instruction at all levels

NEXT STEPS

As noted above, four goals from the Educational Plan (2003-2005) will be extended and will form the basis for the current plan. These goals will delineate our focus on LITERACY – NUMBERACY – PARENT INVOLVEMENT and STUDENT LEARNING ISSUES. Modifications include an increased focus on Professional Development, clear goals related to the preparation for and administration of the CMT (Gen. #4) and a renewed commitment to the climate and culture for student learning.
Data Analysis 

Developmental Reading Assessment (DRA)

Kindergarten through Grade Three

Percent (%) of Students Achieving Benchmark

KINDERGARTEN

	Kindergarten
	1999 – 2001
	2001 – 2002
	2002 – 2003
	2003 – 2004
	2004 – 2005
	2005 – 2006
	2006 – 2007
	2007 - 2008

	Benchmarks
	
	
	A
	1
	A
	2
	1
	3
	1
	3
	1
	3
	1
	3
	1
	3

	
	
	
	Jan 
	May
	Jan 
	May
	Jan 
	May
	Jan 
	May
	Jan 
	May
	Jan 
	May
	Jan 
	May

	% Achieving Benchmark
	
	
	65
	83
	80
	82
	84
	81
	83
	69
	83
	70
	
	
	
	

	% Achieving in Spanish
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


GRADE ONE

	1st Grade
	2000 – 2001
	2001 – 2002
	2002 – 2003
	2003 – 2004
	2004 – 2005
	2005 – 2006
	2006 – 2007
	2007 - 2008

	Benchmarks
	
	6
	10
	
	6
	10
	2
	8
	14
	3
	12
	18
	3
	12
	18
	3
	12
	18
	3
	12
	18
	3
	12
	18

	
	
	Jan
	May
	
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May

	% Achieving Benchmark
	
	39
	55
	
	42
	73
	97
	30
	55
	63
	27
	39
	70
	25
	44
	78
	42
	52
	
	
	
	
	
	

	% Achieving in Spanish
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


GRADE TWO

	2nd Grade
	2000 – 2001
	2001 – 2002
	2002 – 2003
	2003 – 2004
	2004 – 2005
	2005 – 2006
	2006 – 2007
	2007 - 2008

	Benchmarks
	
	16
	18
	
	16
	18
	10
	18
	20
	14
	24
	28
	18
	24
	28
	18
	24
	28
	18
	24
	28
	18
	24
	28

	
	
	Jan
	May
	
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May

	% Achieving Benchmark
	
	69
	76
	
	51
	83
	72
	58
	68
	57
	40
	61
	46
	46
	63
	38
	57
	62
	
	
	
	
	
	

	% Achieving in Spanish
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


GRADE THREE

	3rd Grade
	2000 – 2001
	2001 – 2002
	2002 – 2003
	2003 – 2004
	2004 – 2005
	2005 – 2006
	2006 – 2007
	2007 - 2008

	Benchmarks
	
	24
	30
	
	24
	30
	18
	28
	34
	24
	34
	38
	28
	34
	38
	28
	34
	38
	28
	34
	38
	28
	34
	38

	
	
	Jan
	May
	
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May
	Oct
	Jan
	May

	% Achieving Benchmark
	
	77
	91
	
	60
	79
	96
	73
	82
	60
	39
	55
	55
	42
	56
	51
	47
	49
	
	
	
	
	
	

	% Achieving in Spanish
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


 Data Analysis 

GRADE THREE - CONNECTICUT OFF-LEVEL AND MASTERY TEST RESULTS
	
	Suggested Annual Targets

(NCLB)
	READING
	Connecticut Mastery Test Results – Percent by Level

	
	
	Average DRP

Unit Score
	Understanding
	Interpretation
	Reader/Text Connections
	Content

Structure
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Reading Comprehension Strands
	
	
	
	
	

	2001 - 2002
	
	
	
	
	
	
	64
	
	21
	15
	

	2002 - 2003
	57%
	29
	
	
	
	
	57
	
	31
	12
	

	2003 - 2004
	59%
	
	
	
	
	
	51
	
	26
	24
	

	2004 - 2005
	63%
	
	
	
	
	
	72
	
	18
	11
	

	2005 - 2006
	66%
	
	45
	58
	19
	19
	43
	21
	16
	20
	

	2006- 2007
	70%
	
	
	
	
	
	
	
	
	
	

	2007 - 2008
	74%
	
	
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	WRITING
	Connecticut Mastery Test Results - Percent by Level

	
	
	Average Holistic

Writing Score
	Editing 
	Composing / Revising
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Editing / Revising Strands
	
	
	
	
	

	2001 - 2002
	
	
	
	
	78
	
	21
	1
	

	2002 - 2003
	70%
	
	
	
	75
	
	25
	0
	

	2003 - 2004
	70%
	
	
	
	97
	
	3
	0
	

	2004 - 2005
	70%
	4.5
	
	
	67
	
	19
	14
	

	2005 - 2006
	70%
	6.8
	52
	12
	15
	16
	26
	40
	3

	2006- 2007
	70%
	
	
	
	
	
	
	
	

	2007 - 2008
	70%
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	MATHEMATICS
	Connecticut Mastery Test Results – Percent by Level

	
	
	
	Level 1

< Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4

Goal
	Level 5 Advanced

	
	
	Content Strands as Areas of Concern 
	% Mastery
	
	
	
	
	

	2001 - 2002
	
	
	
	
	
	
	
	

	2002 - 2003
	65%
	Place value – ident. alternate forms of expressing 2- 
	
	
	
	
	
	

	2003 - 2004
	67%
	digit whole numbers - regrouping
	63%
	
	
	
	
	

	2004 - 2005
	70%
	Estimating a reasonable answer to a problem
	59%
	
	
	
	
	

	2005 - 2006
	73%
	Mathematical applications
	59%
	25
	17
	28
	21
	9

	2006- 2007
	76%
	
	
	
	
	
	
	

	2007 - 2008
	79%
	
	
	
	
	
	
	


 Data Analysis 

GRADE FOUR – CONNECTICUT MASTERY TEST RESULTS
	
	Suggested Annual Targets

(NCLB)
	READING
	Connecticut Mastery Test Results – Percent by Level

	
	
	Average DRP Unit Score
	Understanding
	Interpretation
	Reader/Text Connections
	Content

Structure
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Reading Comprehension Strands
	
	
	
	
	

	2001 - 2002
	
	37
	15
	25
	19
	
	65
	13
	12
	10
	na

	2002 - 2003
	57%
	36
	12
	20
	15
	
	64
	18
	9
	9
	1

	2003 - 2004
	59%
	37
	22
	22
	12
	
	52
	15
	20
	12
	1

	2004 - 2005
	63%
	37
	21
	18
	13
	
	54
	18
	15
	13
	0

	2005 - 2006
	66%
	45
	41
	30
	25
	32
	57
	11
	11
	19
	2

	2006- 2007
	70%
	
	
	
	
	
	
	
	
	
	

	2007 - 2008
	74%
	
	
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	WRITING
	Connecticut Mastery Test Results - Percent by Level

	
	
	Average Holistic

Writing Score
	Editing 
	Composing / Revising
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Editing / Revising Strands
	
	
	
	
	

	2001 - 2002
	
	7.3
	16 (raw  score)
	Edit/revise comb.
	21
	19
	36
	24
	na

	2002 - 2003
	70%
	6.7
	15
	23
	25
	17
	31
	24
	3

	2003 - 2004
	70%
	6.5
	28.4
	14.2
	17
	21
	21
	37
	5

	2004 - 2005
	70%
	6.9
	21
	8
	10
	33
	32
	23
	3

	2005 - 2006
	70%
	8.6
	39
	14
	11
	20
	30
	31
	8

	2006- 2007
	70%
	
	
	
	
	
	
	
	

	2007 - 2008
	70%
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	MATHEMATICS
	Connecticut Mastery Test Results – Percent by Level

	
	
	
	Level 1

< Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4

Goal
	Level 5 Advanced

	
	
	Content Strands as Areas of Concern 
	% Mastery
	
	
	
	
	

	2001 - 2002
	
	
	
	39
	26
	26
	10
	na

	2002 - 2003
	65%
	Estimating Solutions to problems
	20
	34
	24
	23
	16
	3

	2003 - 2004
	67%
	Mathematical Applications
	13
	40
	24
	22
	12
	3

	2004 - 2005
	70%
	
	
	36
	22
	24
	15
	2

	2005 - 2006
	73%
	
	
	39
	12
	26
	18
	5

	2006- 2007
	76%
	
	
	
	
	
	
	

	2007 - 2008
	79%
	
	
	
	
	
	
	


 Data Analysis 

GRADE FIVE – CONNECTICUT OFF-LEVEL AND MASTERY TEST RESULTS
	
	Suggested Annual Targets

(NCLB)
	READING
	Connecticut Mastery Test Results – Percent by Level

	
	
	Average DRP

Unit Score
	Understanding
	Interpretation
	Reader/Text Connections
	Content

Structure
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Reading Comprehension Strands
	
	
	
	
	

	2001 - 2002
	
	
	
	
	
	
	53
	
	43
	4
	

	2002 - 2003
	57%
	
	
	
	
	
	52
	
	44
	4
	

	2003 - 2004
	59%
	
	
	
	
	
	55
	
	39
	7
	

	2004 - 2005
	63%
	39
	2
	0
	0
	
	61
	
	38
	1
	

	2005 - 2006
	66%
	51
	47
	51
	31
	47
	47
	16
	15
	22
	1

	2006- 2007
	70%
	
	
	
	
	
	
	
	
	
	

	2007 - 2008
	74%
	
	
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	WRITING
	Connecticut Mastery Test Results - Percent by Level

	
	
	Average Holistic

Writing Score
	Editing 
	Composing / Revising
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Editing / Revising Strands
	
	
	
	
	

	2001 - 2002
	
	
	
	
	52
	
	44
	4
	

	2002 - 2003
	70%
	
	
	
	35
	
	65
	0
	

	2003 - 2004
	70%
	
	
	
	43
	
	49
	8
	

	2004 - 2005
	70%
	4.2
	8
	11
	71
	
	29
	0
	

	2005 - 2006
	70%
	7
	26
	26
	14
	27
	28
	29
	2

	2006- 2007
	70%
	
	
	
	
	
	
	
	

	2007 - 2008
	70%
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	MATHEMATICS
	Connecticut Mastery Test Results – Percent by Level

	
	
	
	Level 1

< Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4

Goal
	Level 5 Advanced

	
	
	Content Strands as Areas of Concern 
	% Mastery
	
	
	
	
	

	2001 - 2002
	
	
	
	63
	
	31
	6
	

	2002 - 2003
	65%
	Estimating solutions to problems
	31%
	79
	
	17
	4
	

	2003 - 2004
	67%
	Algebra concepts
	42%
	60
	
	31
	9
	

	2004 - 2005
	70%
	Place value
	38%
	55
	
	30
	15
	

	2005 - 2006
	73%
	
	
	18
	23
	30
	25
	5

	2006- 2007
	76%
	
	
	
	
	
	
	

	2007 - 2008
	79%
	
	
	
	
	
	
	


 Data Analysis 

GRADE SIX – CONNECTICUT MASTERY TEST RESULTS
	
	Suggested Annual Targets

(NCLB)
	READING
	Connecticut Mastery Test Results – Percent by Level

	
	
	Average DRP

Unit Score
	Understanding
	Interpretation
	Reader/Text Connections
	Content
Structure
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Reading Comprehension Strands
	
	
	
	
	

	2001 - 2002
	
	46
	29
	29
	10
	
	61
	15
	10
	15
	Na

	2002 - 2003
	57%
	46
	26
	15
	12
	
	70
	5
	12
	14
	0

	2003 - 2004
	59%
	45
	26
	31
	22
	
	56
	11
	13
	18
	3

	2004 - 2005
	63%
	48
	26
	34
	31
	
	53
	8
	13
	25
	1

	2005 - 2006
	66%
	57
	54
	29
	25
	48
	30
	17
	18
	35
	1

	2006- 2007
	70%
	
	
	
	
	
	
	
	
	
	

	2007 - 2008
	74%
	
	
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	WRITING
	Connecticut Mastery Test Results - Percent by Level

	
	
	Average Holistic

Writing Score
	Editing 
	Composing / Revising
	Level 1

 < Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4 Goal
	Level 5 Advanced

	
	
	
	% Mastery of Editing / Revising Strands
	
	
	
	
	

	2001 - 2002
	
	6.9
	19 raw score  - edit
	& revising comb.
	18
	25
	35
	23
	Na

	2002 - 2003
	70%
	6.4
	27
	12
	26
	23
	30
	21
	0

	2003 - 2004
	70%
	6.9
	15
	17
	21
	36
	25
	14
	4

	2004 - 2005
	70%
	7.0
	28
	27
	12
	26
	31
	28
	3

	2005 - 2006
	70%
	7.2
	52
	21
	9
	25
	36
	26
	4

	2006- 2007
	70%
	
	
	
	
	
	
	
	

	2007 - 2008
	70%
	
	
	
	
	
	
	
	


	
	Suggested Annual Targets

(NCLB)
	MATHEMATICS
	Connecticut Mastery Test Results – Percent by Level

	
	
	
	Level 1

< Basic
	Level 2

Basic
	Level 3 Proficient
	Level 4

Goal
	Level 5 Advanced

	
	
	Content Strands as Areas of Concern 
	% Mastery
	
	
	
	
	

	2001 - 2002
	
	
	
	29
	21
	25
	25
	na

	2002 - 2003
	65%
	Estimating solutions to problems
	34
	24
	26
	31
	13
	6

	2003 - 2004
	67%
	Statistics and data analysis
	23
	31
	30
	19
	16
	5

	2004 - 2005
	70%
	Mathematical applications
	6
	27
	11
	31
	30
	1

	2005 - 2006
	73%
	
	
	14
	17
	26
	32
	12

	2006- 2007
	76%
	
	
	
	
	
	
	

	2007 - 2008
	79%
	
	
	
	
	
	
	


 Data Analysis 

READING AND MATHEMATICS QUARTERLY ONLINE ASSESSMENTS
	GRADE THREE

Average Test Score by Percent Correct

	QUARTERLY READING ON-LINE ASSESSMENTS
	QUARTERLY MATHEMATICS ON-LINE ASSESSMENTS

	
	1st 
	2nd 
	3rd 
	4th 
	
	1st 
	2nd 
	3rd 
	4th 

	2001 - 2002
	
	
	
	
	2001 - 2002
	
	
	
	

	2002 - 2003
	
	
	
	
	2002 - 2003
	
	
	
	

	2003 - 2004
	43
	36
	51
	49
	2003 - 2004
	54
	56
	56
	68

	2004 - 2005
	40
	51
	61
	53
	2004 - 2005
	70
	69
	68
	72

	2005 - 2006
	44
	59
	62
	67
	2005 - 2006
	72
	74
	70
	75

	2006- 2007
	
	
	
	
	2006- 2007
	
	
	
	

	2007 - 2008
	
	
	
	
	2007 - 2008
	
	
	
	


	GRADE FIVE

Average Test Score by Percent Correct

	QUARTERLY READING ON-LINE ASSESSMENTS
	QUARTERLY MATHEMATICS ON-LINE ASSESSMENTS

	
	1st 
	2nd 
	3rd 
	4th 
	
	1st 
	2nd 
	3rd 
	4th 

	2001 - 2002
	
	
	
	
	2001 - 2002
	
	
	
	

	2002 - 2003
	
	
	
	
	2002 - 2003
	
	
	
	

	2003 - 2004
	NA
	51
	55
	52
	2003 - 2004
	54
	46
	51
	63

	2004 - 2005
	55
	62
	56
	60
	2004 - 2005
	59
	53
	54
	61

	2005 - 2006
	63
	61
	66
	55
	2005 - 2006
	56
	60
	62
	57

	2006- 2007
	
	
	
	
	2006- 2007
	
	
	
	

	2007 - 2008
	
	
	
	
	2007 - 2008
	
	
	
	


	GRADE SIX
Average Test Score by Percent Correct

	QUARTERLY READING ON-LINE ASSESSMENTS
	QUARTERLY MATHEMATICS ON-LINE ASSESSMENTS

	
	1st 
	2nd 
	3rd 
	4th 
	
	1st 
	2nd 
	3rd 
	4th 

	2005 - 2006
	66
	53
	67
	69
	2005 - 2006
	75
	63
	60
	58

	2006- 2007
	
	
	
	
	2006- 2007
	
	
	
	

	2007 - 2008
	
	
	
	
	2007 - 2008
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Bridgeport Public Schools

TRANSITION to School from Early Care and Education Settings

Transition to kindergarten activities are mandated by:

· Federal:
Title 1

· State:

School Readiness and                                                                                                                                                                                             

                            Early Reading Success

Why?

· Early care and education environments are quite different from traditional kindergarten classrooms:

· Early care settings provide support for children and families

· Children work in group sizes of 1 adult to 8 children 

Ongoing district-wide transition activities:

Three times a year the early childhood department sponsors conversations {Bridging the Gap} among school and community-based preschool teachers and school-based kindergarten teachers.  Why:

· Fosters communication among preschools and elementary schools

· Discuss curriculum, instructional methods and assessments to develop consistency in expectations and a common understanding of each setting

· Community and school-based preschool teachers share professional development opportunities

· Developed a brief profile on which sending preschool teachers can provide information on each child for receiving kindergarten student (newly used by some centers as a pilot:  August, 2004)

School Readiness requires the following transition activities:

· Preschool program provides orientation to the kindergarten registration process and the kindergarten curriculum

· Preschool and kindergarten teachers participate in joint workshops and exchanging class visits, resources and materials {because of the district’s emphasis on the Comprehensive Literacy Plan and Harcourt – joint PreK and kindergarten workshops are not offered – the CLP is barely appropriate for kindergarten, not appropriate for Prek} – we do the Bridging the Gap conversations, but few kindergarten teachers participate – Roosevelt, Winthrop, Blackham, McKinley participate

· Preschool programs assist parents in the registration process by working with the public schools.  Activities include:  red folder process
· Registration on site

· Organizing a parent trip to the school

· Assist parents with the paperwork

· Activities are planned for children who will transition to kindergarten to give them experience and practice.  Activities may include:

· School-bus ride

· Stories

· Visiting a kindergarten class

· Preschool teacher, with parent’s permission, shares the developmental profile for a child entering kindergarten

· Preschool and kindergarten administrators provide opportunities for communication exchange among preschool and kindergarten teachers for planning the transition process.

Red folder process

· Health form not required for registration – it’s required before student starts kindergarten
· After schools receive red folders, school must:

· Send welcome letter/phone call to parents inviting them to Kindergarten Awareness – May 19, 2005
· Inform parents of any missing documentation (health assessments)

· If the child is coming from an early care environment, that health form is probably appropriate regardless of color – i.e. most will be yellow

· Parents should be given a due date (such as August 15th) to remeditate these issues or the student will be moved to the end of the class lists

· If there is a registration process issue, the protocol is:

· Secretary to principal

· Principal to Mike Mulford

· Mike to appropriate assistant superintendent

· If a registration application is in this process, students will not lose their class list designation (see below)
· FYI -- Two proofs of address – very difficult for some:

· Teen parent living in their parents’ home

· Immigrants who are living with other family members

· Children must be logged onto the kindergarten class lists in the order they are received even if they are missing information

· If the child moves prior to the start of school, the normal school transfer process is in place and the new school is alerted electronically

Kindergarten Awareness Day – May 19, 2005

· Each school must develop its own awareness day activities – you may want to create a transition team

· Activities must be planned for parents while students are visiting kindergarten classrooms

· Ideas for Parents:

· Bus schedules if appropriate

· Procedures for communication with teachers and student absences, student academic and behavioral expectations, homework help/reading at home (book lists)

· Kindergarten is mandatory

· Parent volunteers, field trips

· Nutrition/allergies

· Ideas for Children:

· Story/art/motor activity

· Shared activity with kindergarten students – parachute, plant seeds

· Summer packets

· Tour of the building

· Cafeteria – trays, carrying own food

· Safety – walking to school, crossing guard, parking lot/cars, bus safety video

· Call the Early Childhood Dept. the next day with numbers of children and parents who participate

· Please allow neighboring early care and education programs to visit your schools and spend time in the kindergarten classrooms
The district will promote a media campaign alerting the community that registration begins March 1st.
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275 George Street

Bridgeport, CT 06604

(203)576-7578

Manuel A. Rocha, Assoc. Principal


mrocha@bridgeportedu.net 
September 17, 2004

Dear Parent:

In fulfillment of new federal legislation, we are required to inform you that Columbus School has been identified as in need of improvement under the No Child Left Behind Act of 2001.  This means that your school has not met the state goals set by Connecticut under this new federal law.

1. You may request that your child attend another public school in the district that has met the state goals.  The schools that have met the state goals are:  

If you would like to request that your child attend another public school in the district or ask for more information on the performance and overall quality of the schools that have met the state goals, please call Columbus at 576-7578 or come in by October 1st.

Priority for transferring to another school will be given to the lowest achieving students from low-income families.

Sincerely,
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Manuel A. Rocha





Karen Perachio

Principal






Associate Principal
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275 George Street

Bridgeport, CT 06604

(203)576-7578
September 17, 2004

Dear Parent/Guardian:

As you know, Columbus School  has been involved in major efforts to improve teaching and learning.  Our goal is to help all Columbus School students achieve excellence, with emphasis in literacy and mathematics.  The State Department of Education has taken a special interest in our school and has pledged to help us reach our goals.  However we will not succeed without your active support.

This year your child will participate in some new and highly regarded instructional programs.  Our teachers have been specially trained in these innovative strategies.  These programs have helped thousands of students across the country develop their reading skills to very high levels, and they will help our students meet the high expectations we have established for them.

These programs have excellent parent components that will help you assist the school in helping your child achieve excellence in reading and writing.  You will learn more about these programs at regularly scheduled parent meetings throughout the year.  Your attendance at all parent meetings is a necessary and very important part of our school improvement effort.

School reform and instructional improvements are my highest priorities.  Your child’s teachers and I will work cooperatively with you and other parents to establish a strong partnership to make Columbus School the highest achieving school in the district.

Should you feel that teacher(s) and support staff are not addressing the needs of our students, please contact me immediately.  If we are unable to resolve such matters, we will honor your parental rights to transfer your child to another school.  I make the commitment with the understanding that you will be an active participant in our improvement efforts and you and your child will be here to share our success.

Sincerely,
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Manuel A. Rocha



                                         Karen Perachio

Principal




                                         Associate Principal
Connecticut State Department of Education

Addendum to School and District Improvement Plans for Technical or Other Assistance

Provided by the CSDE to Meet the Requirements of Sec. 1116 of NCLB

(This addendum must be attached to all school and district improvement plans)

The CSDE, in partnership with the Stupski Foundation and Dr. Doug Reeves' Center for Performance Assessment, will support the district and school improvement process through the Comprehensive Accountability for Learning Model. The model will serve as a professional development vehicle and will:

· Focus on the district as the primary change agent;

· Create a culture of professional learning communities in schools, in districts, and in the state;

· Differentiate support based on individual district and school needs; and

· Increase student achievement for all students

The CSDE will provide technical assistance to districts and schools who have been identified as “in need of improvement” through the Comprehensive Accountability for Learning Model. This support will be provided by the CSDE, Regional Educational Support Centers and SERC staff who are highly skilled educators with experience in school improvement. The following types of support will be provided to district and school – level improvement teams, with priority given to districts receiving Title 1 funding:

· Telephone technical assistance

· Periodic site visits

· Guidance in the development and implementation of improvement plans

· Professional development focused on accountability for student learning

The CSDE and the School Improvement and Literacy Unit shall coordinate communication between all stakeholders, the schools, districts, regional educational service centers and SERC while working to unify school improvement efforts in the state.

Bridgeport Public Schools

Highly Qualified Teachers Plan

100% of all classrooms will be staffed with highly qualified teachers.

	ACTION PLAN FOR IMPLEMENTATION

Actions / Strategies / Interventions
	PROFESSIONAL DEVELOPMENT  / RESOURCES / ESTIMATED COSTS
	PERSONS RESPONSIBLE
	TIMELINES / PROGRESS INDICATORS 

	Strategy # 1:

Comply with NCLB regulations for certified staff.

Action Steps:

· Hire Compliance Coordinator

· Survey teacher certifications and current teaching assignments

· Assure alignment of teaching assignments with highly qualified teachers as defined by the State of CT

· Notification to schools and teachers regarding compliance with highly qualified status

· Develop plan for Praxis Test preparation or Professional Development review


	· $75,000 est. budget

· Professional development for school principals regarding compliance issues

· Professional development for Praxis Test
	Director of Human Resources


	· April 2005, compliance coordinator hired

· Survey results of certifications and assignments

· February 2005 and beyond

· Meeting Agendas

· Copies of notification letters

· Based on proposal to be developed by July 2005


Bridgeport Public Schools

Highly Qualified Teachers Plan

100% of all classrooms will be staffed with highly qualified teachers.

	ACTION PLAN FOR IMPLEMENTATION

Actions / Strategies / Interventions
	PROFESSIONAL DEVELOPMENT  / RESOURCES / ESTIMATED COSTS
	PERSONS RESPONSIBLE
	TIMELINES / PROGRESS INDICATORS 

	Strategy # 2:

Recruit highly qualified, certified staff for the Bridgeport Public Schools.

Action Steps:

· Attend recruitment fairs by district teams

· Collaborate with universities for student teacher and internship positions especially for high need content areas

· Expand participation in cooperating teacher program

· Interview and assign student teachers

· Coordinate internship program for school psychologists and speech and language pathologists


	· $15,000 est. budget

· 175,000 est. budget for interns

· In addition to State of CT sponsored workshops, district will sponsor training programs twice yearly

· $125.00 per day, per person


	Director of Human Resources


	· Applications to participate forms

· Meeting Agendas

· Workshops Forms, Agendas and Sign-In Sheets

· Placement list of student teachers and interns

· Placement list of psychologists and speech and language pathologists


Bridgeport Public Schools 

Highly Qualified Teachers Plan

100% of all classrooms will be staffed with highly qualified teachers.

	ACTION PLAN FOR IMPLEMENTATION

Actions / Strategies / Interventions
	PROFESSIONAL DEVELOPMENT  / RESOURCES / ESTIMATED COSTS
	PERSONS RESPONSIBLE
	TIMELINES / PROGRESS INDICATORS 

	Strategy # 3:

Retain the highly qualified, certified staff of the Bridgeport Public Schools.

Action Steps:

· Offer week long orientation program to new teachers prior to school year

· Partner new teachers with mentors

· Mentorship training sessions offered

· Expand number of BEST mentors

· Refresher training for mentors offered

· Offer new teacher support through

      after school workshops / discussions

· BEST training workshops coordinated with State and areas RESC

· BEST mentoring program with CES

· On-going audits of BEST support practices 

· Voluntary peer review of BEST portfolios for year 3 teachers

· On-line workshops from State of CT for BEST preparation / remediation
	· Orientation program to district, school and departments

· Mentorship training workshops 

· Voluntary after school meetings and workshops

· Voluntary BEST workshops 

· BEST mentoring training sessions and services, $85,000

· Internet Access 


	Director of Human Resources


	· Annually, prior to start of school

· Program agenda, sign-in sheets

· Workshop agenda, sign-in sheets

· Mentor assignments

· Program agenda, sign-in sheets

· Program evaluations, peer review agenda

· Attendance and sign-in sheets
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    BRIDGEPORT PUBLIC SCHOOLS


HOME SCHOOL COMPACT








It is important that families and schools work together to help students achieve high academic standards. Through the process that includes teachers, parents and students, the following are agreed upon roles and responsibilities that we as partners will carry out to support student success in school and life.





             Teacher’s Pledge		                                     Parent’s Pledge                                           		Student’s Pledge





I agree to carry out the following 


responsibilities to the best of my ability:





encourage my child to work hard and cooperate with teachers and other students;


send my child to school each day, on time, with a positive attitude about school and about being a student;


read and respond to communications from the school and contact the school about questions that I have about school programs that assist my child’s progress;


work with my child at home with assigned homework that enables my child to show me what is being learned in class;


read to my child and encourage him/her to read everyday for 30 minutes;


participate in school activities such as PAC / PTO meetings;


participate in workshops that are offered such as those on child development or concerns that parents have;


participate in parent-teacher conferences. I will inquire about tests and assessments (Developmental Reading Assessment) and will ask to view my child’s portfolio; and


respect school, staff, students and families.





I agree to carry out the following 


responsibilities to the best of my ability:





do my best in school. I will work hard and cooperate with my teachers and other students;


attend school each day with a positive attitude about being a student;


be punctual for school. Come well rested and properly prepared for the day’s lessons;


bring necessary materials, completed assignments and homework;


show and discuss homework with my family to share what I am learning in class. I will complete assignments;


know and follow school and class rules;


seek assistance from parents and staff when needed;


read to parents or ask parents to read to me every night;


believe I can learn and will learn. I will learn because I will study hard; 


limit my TV watching and instead study or read everyday after school; and


respect school, staff, students and families.





I agree to carry out the following 


responsibilities to the best of my ability:





hold high expectations and help every child to develop a love of learning in a warm, safe and caring environment;


come to school each day with a positive and welcoming attitude about my students and their families, and with well prepared classroom lessons to assist student’s learning;


collaborate with families and my school colleagues to help each student achieve the school’s highest academic standards;


know the strengths and needs of each student;


participate in professional development opportunities to improve teaching & learning;


provide meaningful, daily homework assignments that enable the students to work with a family member to reinforce skills;


provide parents with appropriate grade level lists of books for home reading;


communicate with families about child’s progress. Provide information about tests and assessments (Developmental Reading Assessment) and have them view their child’s portfolio; and


respect school, staff, students and families.
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It is important that families and schools work together to help students achieve high academic standards. Through the process that includes teachers, parents and students, the following are agreed upon roles and responsibilities that we as partners will carry out to support student success in school and in life.





 Teacher’s Pledge 			                        Parent’s Pledge				      Student’s Pledge





I agree to carry out the following responsibilities to the best of my ability:





show a desire to learn and improve everyday;


read for at least 30 minutes, five days a week;


come to class on time, well rested and ready to learn;


set aside time every day to complete my homework;


know and follow the school and class rules;


be responsible for my own behavior;


regularly talk to my parents and my teachers about my progress in school;


tell parents honestly what is happening in school and give all school notices to parents immediately;


seek assistance from parents and staff when needed;


seek out and take advantage of extra help and support opportunities; and


respect the school, staff, students and families.





I agree to carry out the following responsibilities to the best of my ability:





talk to my child regularly about the value of education;


monitor TV viewing and make sure that my child reads every day;


make sure that my child attends school every day, on time;


make sure all homework assignments are completed;


help my child to resolve conflicts in non-violent ways;


support the school’s code of discipline;


monitor my child’s progress in school. I will inquire about tests and assessments (Connecticut Mastery Test) and will ask to view my child’s portfolio;


attend school events such as parent-teacher conferences, PAC / PTO meetings;


ensure my child gets adequate sleep, regular medical attention and proper nutrition;


participate in parent workshops that are offered, especially those that focus on improving student literacy skills; and


respect the school, staff, students and families.





I agree to carry out the following responsibilities to the best of my ability:





come to school each day with high expectations and a positive attitude about my students, their families, and with well prepared motivating lessons to assist students’ learning;


create a warm and caring learning environment for all students;


communicate with families about their child’s progress in school. I will provide information regarding tests and assessments (Connecticut Mastery Test) and invite them to view their child’s portfolio;


provide meaningful daily homework assignments to reinforce and extend learning;


provide assistance to families on what they can do to support their child’s learning;


participate in professional development opportunities to improve teaching & learning;


participate in shared decision making with other school staff and families for the benefit of students;


   and


respect the school, staff, students and families.
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